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INTRODUCTION

Portsmouth Down Syndrome Association (Portsmouth strategies. The service is delivered by experienced teachers
DSA) provides one of the UK’s leading specialist education and speech and language specialists who work exclusively

services and training programmes which supports the with individuals with Down syndrome, and at its core,
successfulinclusion of pupils from nursery to further offers a programme of termly outreach, with time devoted
education. Since its inception almost fifteen years ago, to pupil observations, staff consultations and both in-
Portsmouth DSA’s Specialist Education Advisory Service house and off-site training. Training in the specific learning
has worked with 100s of nursery, school and post-16 profile associated with Down syndrome and proven Down
settings and routinely works in over 100 settings at one syndrome specific interventions, including support around
time. Portsmouth DSA’s flagship Advisory Service was transition, provision planning, and alternative accreditations
devised by educationalists and academics with expertise to enable immersive inclusion at Key Stage 4, are pivotal to
in Down syndrome, using research-based evidence and the work we do with our mainstream schools.

JACK

- the importance of a flexible approach to provision planning

Mainstream Secondary Provision at Fareham Academy Currently Year 10

Jack lives with his parents and twin brother; he is a huge Freddie Mercury fan and loves singing. In September 2020,
education in the immediate aftermath of the first Covid lockdown, Jack moved from his mainstream primary school to
Fareham Academy, a thriving 11-16 mixed Secondary Academy. Fareham Academy champions the values of resilience,
aspiration and kindness and Jack very quickly proved himself to be an active and popular member of the school
community, with lesson change times punctuated by multiple warm greetings and fist pumps from peers passing him in
the corridors. The school has a warm and inclusive ethos, evidenced by the way in which the students look out for each
other. Staff talk about Jack with affection and are keen to involve him in every aspect of Academy life.

Jack is articulate, keen to contribute to class discussions and he has a good ability to recall information. He is incredibly
peer motivated, thriving on collaborative work in class with his peers, and observing them closely as they work, taking his
lead from their learning behaviours. Jack has a large vocabulary but he has some difficulty with the clarity of his speech,
particularly when he is using longer sentences or is excited. He has accessed speech and language therapy (SLT) as

part of his EHCP throughout his schooling which this has been pivotal in scaffolding his continued progress around
communication. His SLT programme has targeted clarity of speech in particular, encouraging him to sing for instance, to
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build-in speech production practice. In fact, attendees at his most recent annual review were treated to a recording of one
of his songs made earlier in the school year, and then to a live performance of the same song, demonstrating a remarkable
improvement in the clarity of his expression and spotlighting the importance of accessing SLT support. It was an emotional
moment in the review, with a palpable sense of pride in Jack’s progress from school team, showing how keen they are to
celebrate student success, in all its forms.

Pupils with Down syndrome have a very specific learning profile which presents differently from a global developmental
delay. It’s what’s described as a ‘spiky’ profile: there are real strengths, such as the pupil’s ability to use their visual
memory to process and retain information so as to underpin learning and communication. There are challenges too, which
vary in presentation from individual to individual, but which can include a degree of:

I gross and fine motor skill challenges

I perceptual challenges, such as poorer visual acuity than typically developing peers, and the potential for hearing loss
or fluctuating hearing levels

I auditory processing challenges, which makes it harder for children and young people with Down syndrome to process
and retain information they hear

Key Stage 3

As hard as everyone worked around transition, inevitably there were a few challenges along the way for Jack and the
team as he settled into life at Fareham Academy. The Advisory Service worked closely with the school throughout, but
initially, the staff faced the prospect of including a pupil with Down syndrome with a degree of trepidation, and the
recommendations and advice offered to them required a high level of trust. For their part, the staff at Fareham were
incredibly receptive, highly flexible and determined to make the changes needed to best meet Jack’s needs.

For Jack, it became clear that a key change needed to be made to his class settings. He was highly motivated by the
attention of his peer group and quick to play for laughs. When he began to demonstrate a few unwanted behaviours,
the Advisory Service observed that the positive response he was getting from one or two of the peers in his classes
was reward enough for Jack to keep repeating the behaviour. In common with all learners with Down syndrome, Jack
has a visual learning strength and his keen peer focus means that he observes his peers closely and is quick to mimic
the behaviours he sees modelled by them. Inclusion within class settings where he could be exposed to positive peer
behaviours was critical.

The Advisory Service encouraged the team to look to move Jack into different class — advice which required a leap of faith
on the part of the school team. Jack needed to be moved into class settings where he could be exposed to positive peer
role models: verbally confident peers with strong social skills, good social communication and age-appropriate self-help
skills, so that he could take a lead from them and develop his own skill set. It was a sound recommendation, particularly
for a pupil like Jack who was showing himself to be quick to mimic peer behaviours. The SENCo acted on this quickly and
made the decision to change Jack into highly ability class settings, meeting with teaching staff and carefully explaining the
rationale behind the move. Portsmouth DSA’s Service also advised that Jack’s seating within his classes was reconsidered
too: moving him to sit more immersively, with peers either side of him, rather than at the edges of the classroom and
without a designated seat allocated at his side for a Teaching Assitant. Removing the physical space between Jack and his
peers in class is a simple but highly effective way of encouraging a more natural degree of peer collaboration and support:
not only did this impact Jack’s learning and behaviour, but it also helped scaffold friendships. Once Jack was introduced
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to his new class settings, there were rapid improvements in his learning behaviours.
Time was built into lessons for peer collaboration, talk partners and group work.

He was more motivated to focus, remained on track for longer bursts of time in
lessons and the staff saw his social communication, age-appropriate learning
behaviours and his subject knowledge start to expand.

Key Stage Four provision

In beginning to consider Jack’s Key Stage 4 provision, the SENCo was open to the idea that

it might look very different to anything that had been delivered before and that it would need
careful planning. The key was to create a broad curriculum offering Jack a range of opportunities

which recognised his developing maturity, addressed his need for continued immersion within his peer group while
ensuring he could leave with meaningful qualifications. The SENCo and the Assistant Head spent time creating a bespoke
curriculum offer for Jack.

In English and Science, saw Jack accessing a small group intervention with in-class support from a teaching assistant (TA).
The work is scaffolded and made fully accessible for Jack while also extending his subject knowledge and vocabulary.
Jack’s progress is evident and his ability to recall terminology that he has learnt in the previous week is impressive.

“Small, quiet classes are good, | can do my work.”

Jack Sebastion

Jack is always willing to share his stories and to contribute to class discussions. This is fully embraced by his peers and is
a great boost to his self esteem.

In his options subjects, Textiles and Hospitality, Jack is included in a large mixed-ability class, and is making good progress
in both subjects. The large class offers him a contrast to his small intervention groups. His TA offers bursts of direct
support for Jack when needed, butis careful to step away once he is secure with what he has been asked to do, so that

he has the space to build a sense of himself as successful when working independently alongside his peers. The Advisory
Service worked with the support team to develop their staggered support techniques, encouraging them to use bursts of
direct inputin class for Jack to teach and to model tasks up close in the first instance, and then to step away, once they
had set him up with work he could continue independently. His experience of his lessons has therefore evolved so that

it he is now able to experience his lessons as he sees his peers doing around him: a rhythm, with time spent with a close
adult support, balanced by bursts of time spent working independently or with peer support.

“I like Maths, you can add up money for the shops. It is fun gardening and going outside.”

Jack Sebastion

The team uses staggered support to build Jack’s independence. The teacher will provide direct input and the TA drops in to
check his understanding before giving him time and space to work independently.
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“We can see a future where Jack can contribute to the world through
employment opportunities”

Sandra Treloar and James Sebastion, Jack’s parents

Additional variety is woven into Jack’s Key Stage 4 provision in the form of inclusion

in the Duke of Edinburgh Bronze Award. This is a lovely opportunity for Jack to develop
a range of transferable skills such as teamwork and decision making, as well as building
his resilience, overcoming challenges and goal setting. It contributes to a rich and varied
curriculum which is increasing Jack’s skill set and, critically, his self-belief. Later in Year 10, Jack
will join his peers to complete his expedition, and adjustments have been planned to ensure his success so that he can
achieve his award.

“I think we have seen Jack happily growing in confidence and rising to the just right challenges. We are thrilled that the
school has included all SEN children with the opportunity to take part in the Duke of Edinburgh Bronze Award.”

Sandra Treloar and James Sebastion, Jack’s parents

Jack’s inclusion in Fareham Academy has been a journey for all involved, and things didn’t always go according to plan.
These can be times of challenge, and the staff team admit that their practice has changed as a result. However, the
school’s open collaboration with the Advisory Service and their willingness to adapt and to embrace a highly flexible
approach to provision planning, speaks to their commitment to a truly inclusive ethos. Jack’s well-being, progress and
success has been at the heart of this process throughout: he has been enabled to experience success, to progress and to
have fun along the way. The Academy declares it’s proud commitment to the belief that “...all children are individuals, and
we offer a broad and balanced curriculum that reflects their diverse needs”. Jack’s inclusion is a shining example of this
ethos in action. The flexibility and determination of the team around him to ensure his successful inclusion at Fareham
Academy is one to be celebrated.

“We are incredibly proud of Jack and the progress that he has made academically and socially.”

Hannah Clarke, SENCo, Fareham Academy






